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2. Implementing Improvements to “Close the Loop” 
Program and discipline reports of improvements related to this assessment and planning cycle 
(2007 Summaries and 2009 Summaries) show that 
Lane’s assessment activities lead to specific 
improvements in teaching and learning. The division 
level assessment summarized in Appendix A.2.4 
illustrates the deliberate and intentional nature of 
how Lane has made “improvements in the programs 
as dictated by the assessment process.” 

3. Program Planning and Resource 
Integration 

Since 2004 Lane has increased effective use of unit plans to make decisions about resources for 
program improvements, to integrate educational program assessment recommendations into 
overall planning and evaluation planning, with a focus on student success and sustainability. 
Initiatives proposed by departments through unit planning are reviewed for funding by three 
committees (Curriculum Development Funding Committee, Carl Perkins Committee, and Tech 
Fee Committee) and forwarded to the Office of Academic and Student Affairs for allocation. 
Funding decisions are posted online after departments are informed of funding awards. Unit 
planning thus presents the primary mechanism for reporting program data to inform funding 
decisions. 

On a three-year cycle the Career Technical Education Coordinating Committee (CTECC) also 
conducts reviews of each Lane program leading to an applied degree or certificate.10

                                                 
10 CTECC minutes are available in the Section A Evidence Binder. 

 These 
reviews focus on the relationship of the advisory committees to the program being reviewed, and 
have resulted in helpful feedback to program coordinators and advisory committee chairs, as 
noted in multiple program summaries.

Closing the Loop 

Lane’s Assessment Planning 
Guide also provides a 
reporting mechanism for 
curriculum revisions that 
“close the loop” 

http://www.lanecc.edu/assessment/documents/pgrm_smr_001.pdf�
http://www.lanecc.edu/assessment/ProgramSummaries2009.htm�
http://www.lanecc.edu/oasa/unitplans.html�
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Appendix A.2.1: Critical Thinking/Problem Solving Assessment Rubric, June 2009 
 

Dimension Assessed Exemplary Proficient Marginal Unacceptable 
6 5             4 3             2 1 

1. Identify the Challenge 
• Can the student identify 

and define critical 
challenges and/or key 
issues? 

• Critical challenges and 
key issues clearly 
identified  

• Precise language used to 
clearly articulate issues 

• Definition extended with 
clarifying examples or 
comparisons 

• Issues identified. 
• Definition of challenge 

presented.  
• Definition may be 

descriptive without 
stipulating precise 
conditions or criteria 

 

• Some description of issues 
may be included but 
rudimentary, not 
articulated clearly 

 

• Challenges/key issues 
either not named or 
defined 

 

2. Multi-dimensional 
Approach 

• Does the student 
integrate knowledge or 
other relevant points of 
view of the issue or 
problem? 

• Demonstrates and 
implements multiple 
analytical approaches to a 
given challenge and 
describes how various 
perspectives were used in 
addressing the problem or 
challenge. 

• Recognizes and identifies 
more than one approach 
and/or perspective to a 
given challenge 

 

• May fail to adequately 
implement additional 
approaches or describe 
how they were useful 

 

• Position or hypothesis is 
grounded in a singular, 
often personal, perspective 

 

3. Context  
• Does the student reflect 

knowledge of the context 
(e.g., historical, social 
political, cultural, 
theoretical, applied)? 

• Identifies personal bias 
and context for personal 
perspectives. 

• Describes and utilizes 
historical, social, cultural, 
political, theoretical, 
applied contexts and 
assumptions as 
appropriate. 

• Demonstrates some 
recognition of context and 
complexity of issues. 

 

• Recognizes the context of 
one's own personal 
perspectives 

 

• Analysis is grounded in 
absolutes with limited 
consideration of the 
context or complexity of 
issues. 

• May be narrowly 
personalized. 
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Dimension Assessed Exemplary Proficient Marginal Unacceptable 
6 5             4 3             2 1 

4. Data/Evidence 
• Does the student use 

supporting evidence, 
data, and specific details 
in appropriate ways? 

• Presents and analyzes 
appropriate supporting 
data/evidence for validity, 
reliability, accuracy, 
relevance  and 
completeness (in the broad 
sense). 

• Distinguishes patterns or 
relationships in the 
data/evidence 

• Or, critically analyzes, 
synthesizes and evaluates 
various forms and genres 
of information. 

• Identifies and 
acknowledges specific 
data/evidence 

• Demonstrates some ability 
to interpret data critically 

 

• Recognizes various forms 
of information, but has 
difficulty synthesizing and 
establishing meaning from 
data. 

 

• Data/Evidence or sources 
are simplistic and/or 
inappropriate. 

• Inconsistent and/or 
inaccurate testing and/or 
use of data/evidence. 

 

5. Reasoning 
• Did the student use 

appropriate and 
defensible reasoning in 
drawing conclusions 
and/or solving the 
problem or challenge? 

 

• Clear line of reasoning 
from definition of issues, 
explication of 
assumptions, and drawing 
conclusions from 
appropriate evidence.  

• Counter-arguments 
answered 

• Challenge or problem 
solved with sophisticated 
reasoning 

 

• Conclusions supported by 
adequate evidence or 
examples. 

• Use of 
"If…then…because" or 
other appropriate 
reasoning structures 

• Counter-arguments 
presented but may not be 
answered. 

• Challenge or problems 
solved with systematic 
process. 

• Conclusion is simplistic 
and presented as absolute. 

• Challenge or problem may 
be described without a 
solution or systematic 
procedures to resolve it. 

 

• Conclusions absent or too 
broad. 

• May be derived from 
minimal specifics or 
supported by little 
evidence or few examples. 

• Challenge or problem may 
be described without 
solution or systematic 
procedures to resolve it 

 

6. Inferences, 
Implications, and 
Consequences 

• Can the student reflect, 
relate, and extend 
conclusions? 

• Can the student create 
something new or 
original?  

• Identifies and extends 
implications, 
consequences, and 
inferences in a reflective 
manner  

• May generate new 
solutions, creative 
products or new questions 
which demonstrate 
reflection. 

• Occasionally identifies 
implications or 
consequences or makes a 
few inferences. 

• Inconsistently integrates 
and interprets information 
in new ways. 

• Only minimal 
implications, 
consequences or 
inferences are drawn. 

 

• Incorrect implications, 
consequences or 
inferences are drawn. 
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Understanding of the connection between human health and the health of our planet’s 
ecological systems. 

The Health faculty administered multiple indirect assessments of these outcomes, analyzed the 
results, and made improvements in the curriculum, including standardized course outcomes, 
increased online activities, development of more hands-on activities, implementation of the 
Quality Matters Rubric, incorporating sustainability and literacy concepts as appropriate, and 
renewing course offerings in Holistic Health and Consumer Health. 

The Arts  
Performing and fine arts faculty have developed course objectives to support Lane’s core 
abilities to communicate effectively and think critically. In addition, faculty developed discipline 
outcomes and mapped these outcomes to courses, with methods and criteria to assess outcomes, 
performance criteria, and identified responsible assessors. The Arts Division responded to 
indirect assessments of student needs to negotiate requirements and complete their studies for 
careers in the arts. Faculty “closed the loop” by developing a one-credit “Arts Success” course in 
which multiple instructors teach different facets of the curriculum each week.  

In 2008 and 2009 Arts Division faculty advanced their assessment model by working with the 
college assessment team (A-Team) to help develop measurement standards, techniques and 
models to assess ways critical thinking and learning advances are facilitated in the arts 
curriculum. During 2010 the Arts Division will work to use the critical thinking and 
communications rubrics to incorporate this new model into divisional assessment practices. 

Social Science  
The Social Science Division surveyed faculty on core abilities in 2006. Faculty developed an 
assessment plan and instruments for core abilities in social science, tying discipline level 
assessment to critical thinking, communication core competencies in the AAOT, and integrating 
course materials into individual experiences and perspectives. Faculty from Psychology, 
Geography, History, Philosophy and Religion worked to design course-level outcomes, 
assessment rubrics and/or student surveys to begin evaluating student outcomes in social science. 

 

 
Figure A.2.1. Dance students give public performances that demonstrate their achievements. 
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Members of the division assessment team have joined with faculty in other transfer divisions to 
focus on tools and processes that can be applied more broadly to transfer general education 
courses. A comparison of students’ work early in the transfer curriculum with those further along 
in their careers should give evidence of whether their experiences at Lane produce “value added” 
skills. 

Science  
As part of Science program review processes, discipline faculty and support staff analyze 
enrollment and retention trends, facilities and equipment needs, discipline-specific pedagogical 
best practices, and, employment trends and emerging industries. All these factors are weighed in 
decisions to revise curricula, offer new courses and programs, change delivery methods, set or 
remove prerequisites, enhance student engagement, and improve the myriad of other factors that 
affect the learning environments provided for students.  

In 2004-2005, faculty in each Science transfer discipline developed learning outcomes for their 
areas. This was a first step toward systematic assessment of student learning outcomes in 
sequences of courses. Faculty assess student learning outcomes using a wide variety of methods, 
including written and practical exams, student projects (individual and group), portfolios (often 
combined with rubrics for grading), papers, presentations, and formal and informal classroom 
assessment techniques. Despite the development of broad student learning outcomes and the 
consistent use of detailed outcomes (objectives) in most science classes, few discipline areas 
have developed formal, systematic program-level assessment of student learning outcomes yet.  

Cooperative Education 
The Cooperative Education faculty has converted years of hard-copy data on student 
performance in cooperative education placements to a database. The existing Supervisor 
Evaluation of Student (SES) forms were in hard copy, filed by student name, so the data entry 
project begun in 2006/07 made possible aggregation of student assessments, and analysis by 
program of general education outcomes. This rich source of information about student 
performance can be distributed and analyzed for purposes of continuous program improvement. 

At the conclusion of the initial research study the SES was revised to better align with the 
College’s Core Abilities. New evaluation items were added including: 1) Reading, writing and 
information skills, 2) ability to communicate effectively, and 3) appropriate use of technology. 
As a result of this modification of the SES co-op student’s learning across all disciplines will be 
better assessed in relation to the College’s Core Abilities.  

Career Technical Learning Outcomes Assessment 
Applied degree and certificate outcomes have been published since 2002 in Lane’s catalog and 
on program information sheets given to students. Lane demonstrates that students completing 
applied programs, no matter where or how offered, have achieved these outcomes. Many of 
Lane’s career technical programs use third party assessments of program outcomes, either for 
licensure or for specialized accreditation, and all programs and disciplines track student success 
and retention through Lane’s annual unit planning cycle and institutional data. Graduate pass 
rates in occupations requiring licensure examinations are presented in Figure A.2.5. (Dental 
hygiene rates and most national pass rates for 2008 are not yet available.) 
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Summaries of career technical program assessments reflect a strong tradition of consistent 
assessment of student learning outcomes and use of not only that evidence, but also the program 
evaluations from advisory committees to improve programs. Highlights follow below: 

Culinary and Hospitality 
The curriculum for the Culinary Arts Program was revised to address the needs of the students, 
industry, and accrediting body. The new culinary arts curriculum, implemented in the fall of 
2006, includes a leadership capstone course where students showcase how they have met the 
required competencies of the ACF, core abilities, and leadership principles/practices as well as 
fulfill a service learning component. All students enroll in this course during the last term prior 
to graduation.  

The Hospitality Management Program also went through a major curriculum change in 2006-07.  
These changes resulted from an expressed need for more definitive courses with a wider range of 
topics in Hospitality Management. Current students, graduates, and the Advisory Committee 
were surveyed. The Advisory Committee was instrumental in the new course structure. New 
courses now offered in management, communications, and guest relations, including a second 
year capstone course in leadership, keep the program current and responding to the needs of the 
industry. 

Specific retention strategies for the 2-year Hospitality Management Program have been 
implemented in 2008-09. This included a hospitality management student retention luncheon, 
which was held in the spring term. First-year Culinary Arts students prepared the luncheon, 
promoting student integration within both instructional programs.   

Learning Community courses for the Culinary Arts and Hospitality Management Program 
include a specific section of MTH 025: Basic Mathematics Applications, which is devoted to 
“culinary math,” and NUT 105: Nutrition for Foodservice Professionals, an on-line course 
designed to integrate nutrition study within the culinary arts and achieve learning competencies 
in nutrition. In response to a challenging economy and limited industry jobs currently available, 
additional co-op experiences in the form of un-paid internships have been created by Advisory 
Committee members from the Eugene Hilton and the Valley River Inn for summer term, 2009.   

Figure A.2.3 Lane’s Center for Meeting and Learning serves as a performance lab for  
Culinary and Hospitality Programs 
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Early Childhood Education (ECE) 
Faculty in Early Childhood Education use a wide range of assessments to  evaluate student 
achievement of program outcomes, including course-embedded assessments, including locally 
developed and standardized tests, in-class performance, research papers, exams and reflective 
essays, course projects; formative and summative assessment of lab performance; and student 
portfolios (student autobiographies, weekly journals, reflective narratives, student created 
resumes, student presentations, capstone performances).  

Using results of these assessments, program faculty created an entry level lab program (ECE 
140: Theory and Supervised Teaching) for first and second term program students. Faculty also 
created a new grading rubric for both lab courses that includes a numerical point system assigned 
to all written requirements as well as to attendance and performance. Another curriculum 
revision was a newly-created student portfolio assessment tool in the form of reflective journals 
which are turned in and graded weekly. The journal assignments are based on performance 
standards of the National Association for the Education of Young Children. 

Through an Instructional Redesign, which included aligning the ECE curriculum more closely 
with industry standards, the program more clearly integrated lab performance goals with the 
research based content taught in ECE courses. This learning is demonstrated and assessed 
through student’s weekly journal entries, their observations of children and subsequent planning 
of curriculum and their capstone projects. Finally, faculty revised pedagogy and curricula to 
reflect an Emergent Curriculum philosophy, and revised or created new assessment tools to  

Exercise and Movement Science 

Exercise and Movement Science Program graduates complete a program completion survey on 
all aspects of the program, and a Fitness Education Center student satisfactory survey is 
administered each year. The faculty meets each summer to discuss program needs and or 
changes that need to be made and the Fitness Education Center staff meet two or three times 
each year to discuss facility needs and educational offerings.  

As a result of these assessments, course descriptions have been updated and learning outcomes 
were standardized summer term 2009. Exercise and Movement Science course sequencing has 
been changed to provide a more progressive learning transition for students and core class 
curriculum has been modified to reduce content overlap. Fitness Education Center student 

Figure A.2.4. Exercise and Movement Science Technicians are assessed for skills as fitness trainers. 
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surveys and instructor meetings have led to the purchase of equipment and expanded seminar 
topics. 

Health Professions 
Nursing program data is gathered from students on their perceptions of new learning experiences 
implemented by the faculty. That data is compiled and shared with the faculty at the end of the 
year wrap-up meeting. Each team (1st and 2nd year) meet at the end of each term and evaluate 
the effectiveness of the term just ending.   At the end of spring term the nursing faculty meet 
with the Nursing Advisory Committee and gather information from them regarding the facilities 
perception of the effectiveness of the clinical learning experiences. 

The nursing program has implemented both years of the new OCNE (Oregon Consortium for 
Nursing Education) curriculum.  The first graduates will take the RN licensure (NCLEX) exam 
the summer of 2009. Thirty-seven graduates of our nursing program are enrolled in the BSN 
completion year at OHSU to begin the fall term of 2009. Additionally, students take the HESSI 
exam which provides them with information about where they rank relative to nursing students 
in programs across the country. Faculty implemented a new format for students’ clinical learning 
in the first year of the program in which the students spend two weeks in the nursing lab learning 
procedures and technical skills and two weeks in the clinical area applying those procedures and 
technical skills. This method was evaluated as very effective by both students and faculty. 

Dental Assisting faculty meet at the end of each academic year and review the effectiveness of 
the learning experiences for that year. This year the Dental Assisting Program participated in 
their scheduled accreditation (every six years) through the American Dental Association’s 
Commission on Dental Accreditation, and received approval for the next six years with not one 
recommendation for change. The Dental Assisting program has implemented the new curriculum 
revised in 2005 based on assessment results, needs of current trends in dentistry and also in 
compliance with the Oregon Board of Dentistry recommendations.  The two new endorsements 
are Expanded Functions – Dental Assistant and Expanded Functions – Orthodontic Assistant.  

The Dental Hygiene program this year participated in a scheduled accreditation process (every 
six years) through the American Dental Association’s Commission on Dental Accreditation, and 
also received approval for the next six years with not one recommendation for change.  Dental 
Hygiene faculty meet annually to evaluate the implementation of their courses.  Required 
changes are implemented in the following academic year. The Dental Hygiene program, by 
means of a DOLETA (Department of Labor Employment Training Administration) grant, is now 
offered as a Distance Learning Program through a partnership with two community colleges in 
Oregon and one in Southern Idaho.  The first class to complete this new curriculum graduated in 
June, 2009.  In addition, a course teaching Expanded Functions for Dental Hygienists was 
offered for the first time in the 2008-2009 academic year.  Students and faculty evaluated each of 
these components at the end of the year. This feedback will be analyzed and may be incorporated 
into next year’s curricular revisions. 

Medical Assisting is accredited by CAAHEP (Commission on Accreditation of Allied Health 
Education Programs) through the curriculum review board MAERB (Medical Assisting 
Education Review Board) of the American Association of Medical Assistants. The 2008-2009 
Annual Report was accepted by MAERB with no recommendations for change. The Medical 
Assisting Program obtains feedback regarding student performance from Co-op placements in 
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medical offices, clinics and hospitals in the greater metropolitan area.  Information from student 
surveys, employer surveys and feedback from the Advisory Committee is also considered in 
evaluating and implementing changes to the curriculum. 

Health Records Technology program curriculum is reviewed by faculty each year in conjunction 
with the Advisory Committee.  Two programs were recommended to be added at Lane to allow 
students to pursue certification in the areas of Coding and Transcription. Those programs will be 
added in the 2009-2010 academic year. The Health Records Program obtains feedback regarding 
student performance from Co-op placements in medical offices, clinics and hospitals in the 
greater metropolitan area. Student surveys, employer surveys and Advisory Committee input are 
all considered in evaluating and modifying the curriculum. 

Respiratory Care faculty continue to maintain accreditation by CAAHEP. The Respiratory Care 
program is in the process of moving to a Distance Learning format for the implementation of the 
program curriculum.  The laboratory components of the curriculum will continue to be offered in 
a “hands on” on-campus format based on the philosophy of the faculty, input from students and 
the Advisory Committee relative to the importance of maintaining face-to-face “hands on” 
learning opportunities for the learning of psychomotor skills. The program is re-assessed 
annually by the faculty based on feedback from student surveys, employer surveys and clinical 
preceptor 




